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achievement among students of varying gender and racial/ethnic 
groups. Turning Point resource teachers believe that as effective 
staff developers, their roles are those of coach and resource 
provider. Project teachers are trained in cooperative learning, 
learning and behavior styles, peer coaching, gender and ethnic 
expectations and student achievement, the whole language concept, and 
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"1 have come to « frightening conclusion 

tLt I .« the decisive element in the cUssroom. 

It's my personal approach 

that creates the climate. 

It's my daily mood that makes the weather. 

AS a teacher, I possess a tremendous power 
to iakt a chhd'riife miserable or joyous. 
I can be a tool of torture 
or an instrument of inspiration. 



I can humiliate or humor, hurt or heal. 

In all situations, it is my response 

that decides whether a crisis 

will be escalated or deescalated 

and a child humanized or dehumanized. 
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SAN DIEGO CITY SCHOOLS . 
Connnunity Relations .nd Integration Serve,, ,,,,3xon 
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TORMIHG POIHT PROGRAM 

TPACHER RECEPTIVITY TO A MULTIDIMENSIONAL TRAINING MODEL: 
TEACHER ^f^^^J^J^^ACHING STYLES AND EXPECTATIONS 

By Angel* L. Bass 

ThU paper will focus upon th. crlcU.l .spects of . tr.inUg ,o.el in . 

Turnin, Point. tH.c .lio.s t..cH»s co .... .PPropri... P...ai^ 
3Ufcs -hie. e.po-e. tK» to .n.lyx. c.eic o«. t..cMn. ,t,U. «ud.nt 
„p«t.aons in .n effort to .or. effective!, tKeit student,, ie.tnins 

Styles. 

I. BACKGROUND 

Philosop ^^^<^*l Base 

. COKPREHE^SIVB APPROACH POK TEACHXSC TEACHERS TO REACH STU^EHTS 
THROUGH TEACHING STRATEGIES WITH LEARHISO STYLES 

, ,„.t .e,I Of evidence i. no- .v.iUUe t..t .ive. testi.on, to t.e i.port.nce 
.oin. U.n. t.e Usics of teedin,. -ritin.. .n. .tit...tic. We .u.t t.tutn 

.tit..etic. THe, include co»u„ic.tion. pto.U.-.oWin. .UIU. end .cien- 
,„d t.c.noIo.ic.I UtefC. .spU. tKe -eU conducted te.e.tc. point.. 
„ tH. need for tHese "ne. ..sic." .nd for innov.tive in.ttuction.1 pto.t..s .nd 
t..cUn. stt.te.ies. sc.ooU continue to function t.e, did in t.e U.t cen- 
M.n, .CooU continue to utiU.e te.cKin. ..thod. .nd te.outce. t..t do 
n„ .ddt... individu.1 diffetenc. .nd .ctu.U, pr.v.nt ..ud.nt. fto. teecMn. 
...it full pcfntUI. Convt..!,. f.c.i.. t.c.ni,u.. ..«.d to i.dividu.1 
U.r.in, .t,U. .nd te.cK.t/.t„dent »p.ct.tion. ptoduc. profound .nd ev.r- 
lasting results . 
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in recognition of the need to address increasingly diverse populations «ad the 
widening gap in achievement among students of varying gender and racial/ethnic 
groups, the Turning Point Program combines the Teacher Expectation and Student 
Achievement (TESA) and Gender/Ethnic Expectations in Student Achievement (GESA) 
with Learning/Teaching Styles. The primary purpose of the program is to explore 
equitable educational practices in conjunction with strategies for reaching stu- 
dents through their individual learning styles. Integrating TESA/GESA with 
Learning/Teaching Styles enhances efforts to raise student achievement by 
altering school philosophies and improving instructional strategies and class- 
rooa management techniques. 

Rationale for lotegratinff TESA/GESA with Learning Styles 

This conceptual framework combines the elements of TESA/GESA with Learning 
Styles and Teaching Styles in order to provide: 

• awareness and knowledge of the link between the strategies of TESA/GESA and 
Learning/Teaching Styles 

• a holistic approach to teaching and learning 

• bridges that link the TESA/GESA strategies with the student's learning style 

• more flexibility for meeting the needs of students and teachers 

• increased achievement levels 

• a strengthened and enhanced classroom instructional program 

• a safe/supportive environment for trying, evaluating, modifying strategies. 

and trying them again. 
A philosophical base for the conceptual framework vat ettabUth.d to .upport the 

research finding*. 
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II. TRAIN nC MODEL 

Philosophy 

f research-based knowledge not possessed by 

"We now have an identified core of researcn oas 

tho.. outside out ptofession. We W .o.e things to do ..en U c.nuot 
control such .Kt.tn.l f.ctors such .ocio.co„o.U st.tu,, U.ily or neuh- 

.cthood situations, ot previous le.rnin, history," M.delin. Hunter. Sh. 

.„.s on to s.y. .no« th.t te.ch.rs .re the decision-^Kers. *U principles 

leernin, end .ethodoiog, .re suhiect to te.ch.r iud...ent." Cl.ssroo. 
teechers need to be .hie to te.ch usins rese.rch-b.sed .no.l.d.., current d.t.. 
. ..ri.ty o£ teeching ^dels. instruction.! str.t.gies. .nd intuition. Con- 

■ • „„diflc.tion o£ methodologies .nd pr.ctices is critic.l 

tinuous ex.min.tion .nd modiEic.tion oi 

for prof.ssion.1 growth .nd .c.deeic success for students. 
«.chers with the .ppropri.te st.ff development trul, .ffect .h.t h.ppen. in 
.chool .nd the successful le.rning experience for students. In .ddition. by 
. -oviding te.chers with r.l.v.nt r....rch-b.s.d infor..tion .nd pr.ctic.l .ppU- 
.tion. the te.ch.r is .Uo-ed to remein in . profession .ith upd.t.d ..ilU. 
enthusiasm, and motivation. 

. thinan, th.t .11 .tud.nt. le.rn in th. .... «.,. " .her. i. no on. most 

effective way of learning; 
. from thinWn. th.t .11 t..chers should t..ch t, y to. there I. no 

one «ore eff«ctiv« way to taach; 

n . to claatroomt aeetiog the 
• from claasroom .aviroo.ent. looking all the t^ie. to 

individual needt of all the .tudcata 
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Learning/Teaching Stylea 

"One of the greatest shortcomings of the schools seems to be their own inflexi- 
bility when it comes to teaching a subject or skill. Teachers present the 
material in one way-usually through some combination of lectures, blackboard 
lessons, textbooks, and worksheets-and if children don't get it, then it's 
their problem, not the teachers'." (Armstrong 1987) We know, based on the 
research by Swassing (1978), Barbe (1978), McCarthy (1988). Piaget. Dunn (1976). 
Gregorc (1985). and Gardner (1988). that children learn in many ways and that 
educators need to become cognizant of how humans learn so that they create an 
environment that is conducive to optimal learning of all children. 

It is time for schools to start focusing on the innate abilities that children 
possess rather than on the traditional educational formula that is not totally 
consistent with developmental learning and cognition. 

Teaching methods of the 1990s should be different from approaches that have been 
traditionally used. Our charge as educators is to educate children of various 
cultural and ethnic groups, children exposed to a society that is in the thrust 
of high technological evolution, and a world that demands a quality education in 
order to survive. 

The Turning Point training model is based oa the notion that by providing re- 
search and training in the various concepts of learning, academic achievement 
will improve. 

Based on the conceptual framework, a philosophical bast was n«tdtd to establish 
support for the research findings. 
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111. EXPECTATIOHS 



PhiloaopV 

... coo. imn s.,. "t..c.„. o«en u„...« of ..cH ...t .he, .o, 
.Us UCK of pe.c.ptlon so.e.i.» r..uU. in unwi... s.U-..f..tin. b.- 

become aware of what i» happening 
havior." They believe that teacher, need to become aware 

..e Classroom, monitor accurately their behavior and that of their students, 
even with such s.iUs. so.e teachers may have inappropriately low expectations 
of students- ability to learn or their own ability to teach, (p.3) 

• • a ™«dM is multidimensional because it has merged both 
The Turning Point training model is muiti 

I...„lns/C"c>,i„. s.,Us .n. s=uae„c exp.c.aon. .it. »pH.si. on .n. 

oHsx i. . P.O.... o..»euii, " 

U .H. «, ...y ln»»c. ... in -o -oin.. » .... ....»lv.. f.o, 

„.r.o.,pic.l .nd ..n..r roUs .n. exp.cc.c.on.. (Cr.y.on. 15oo) 

IV. STDDEHT ACHIEVEMEHT 



ERIC 



Ontcomtt 

R.co.ni.in. th. n..a « .a...s. incr...in,l, di,.». popuUtion. ..d t.. 
.id.„i.. ..P in .CM.-.- °« 

.„„p.. ... r..io„.l. «or U..in. «.cUin./U..ni.. .t,U -it. cC.r .xp.«.. 

... conc.pt. 0, T..c.l«./L..mi.. St,l... T«.h.r E.p.ct.tioo ..d Stud.nc 
.c.i.v.«nc (TBSA). .nd Cnd-r Et.oU E.p.ct.ti,n. .nd St„a... Ac.i.v».nc 
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(GESA). the research suggests the following outcomes for student -c.demic sue- 
cess should occur: 

• higher achievement 

• increased retention 

• greater use of higher level reasoning skills 

• greater intrinsic motivation 

• more positive heterogeneous relationships 

• better attitudes toward teachers 

• higher self-esteem 

• more positive psychological adjustment 

• more on- task behavior 

• greater collaborative skills 

TO support the conceptual Teaching/Learning Styles and TESA/GESA. it is impera- 
tive to examine the aspects of staff development that support the conceptual 
fra ework of Turning Point. 

V» STAF? DEVELOPMENT 

Project Teacbey Philoaophy 

According to Joyce and Showers* (1989) "coaching programs represent powerful 
strategies for implementing instructional improvements that impact student 
learning." In their wt\, coaching is: 

a) attached to training; 

b) contlnj^us; 

c) txperimtntal in nature; and g 
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d) separate from supervision and evaluation 

Xc involves theory, demonstration, practice, feedback, and follow-through sup- 
port. (p. 9) 

X.. t»r„i„, point re.o«c. t.aC.r. .,U.v. th.t co .««av. s..» O.vel- 
„e„. their role .houU b. th.t o£ "coach" .nd resource pro.U.r. The .0.1 . 
for project teachers to feel thr 

• they are given current research information 

w. ^ ^hpir classroom successes and failures in a safe 

• they are allowed to share their classroom 

environment 

. they .re allowed fo explore their o»n t.lents .ad cre.ti.ity 

. .he, .re prcided .Ith resources necessary to enhance teachln. and le.rnin, 

»nd are continuously supported 
The goals for the project resource teachers are to: 

«f rh« need for improvement through analysis oi' th^lr owa 
• become aware of the neea lot j-wf 

observation profile; 
. „awe a written commitment to try new ideas in their classrooms; 
. modify workshop idea, to work in their classrooms and schools; 

• try the ideas and evaluate the effect; 

• observe other classrooat; 

• report their successea to the group; 

. discu.. problem, and .olution. regarding individual student, and/or 

teaching .object aatterj 
. utilize a wide variety of appro.che. .uch a.: .i.ulation.. videotape.. 

pr..enting at Keating., -od.ling. ob..rv.tion. . etc. 
• they l«*rt. (in th.ir way) continuity in go.l-.ttting 
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VI. PROJECT TEACHERS TRAINING 



The project teachers were 
strategies: 



systematically trained in the following instructional 
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• Cooperative Learning 

• Learning Styles 

• Behavior Styles 

• Peer Coaching 

• Gender Ethnic Expectations and Student Achievement 

• Whole Language Concept 

• Curriculum and it's Philosophical Bases 

This multidimensional training model provides a global perspective of how staff 
development can lead to successful conceptual outcomes that can improve educa- 
tion. 



EMPOWERMENT OF 
TEACHERS 



TURNIHG POINT STAFF DEVELOPMENT 

CHANGES 
n SCHOOLS 



CHANGES 
IN STUDENTS 



PROFESSIONAL 
DEVELOPMENT 
(Turning Point) 



NEW KNOWLEDGE 



NEW SKILL 



INCREASED 
MOTIVATION 



POLICY 
DEVELOPMENT 



PROGRAM 
DEVELOPMENT 



TEACHING 
STRATEGIES 



IMPROVEMENTS IN: 

* Retention 

* Participation 

* Learning 

* Attitudes 



* Adapted fro« Joyce, Showera, 1989, 
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Porty-one teachers, fro. seven -agnet schools. «ere identified in the first 
,ear of the proiect. as proiect teachers, through an application process. The 

first year goals for these teachers included: 

• Staff Attitudes 

• Team-Building 

• Student Attitudes 

• Teaching Methods 

• Valuing Diversity 

• Expectations 

• cognitive Style/Learning Style 

• personal Assessment 

• Academic Achievement 

• Classroom Environment 

The outcomes for students are to: 

. have opportunities to learn in ways they prefer 

_ nou situations and tasks 
c 1 i^arninc experiences m new situai.*.wi 
' have positive, successful learning expe 

• develop learning style flexibility 
The outcomes for project teachers are to: 

. have positive successful teaching experiences 
• develop teaching style flexibility 

VII. TOWniG POIHT TtAIBIIlO - MOBDIES 

lackftroupd 

•^^1" ^«Arherft ¥ho trusted each 
I, ... i.port.„t to buiU . coh..iv. t... of pro,.ct t..c.«. 

„j «.ilur«.. to Min perspective fro. one 
other enough to .h.re their .ucce.ee. end f.ilure.. 

..other h..ed o. their experience, to net.orh ont.ide of their o« ci...roo„. 
... to int.r».U» the co»on philo.ophic.l b..e of Tornin. ..int. 

fc.d their own particular aeedt and the 
It clear that each of the .even .xt.. b.d thexr 

11 
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p„i«c t..ch.» .sa».a ..CH 0. t... in ..c.tU.^i«. .0.1. t..t ,.».in.. o„I, 
„ Ch.i. U». It .1.0 i..o«.«t eoc ..ch .U. ...Ur CO -Uh on. 

*nd resource to each other, 
.nother .o they could serv. .s support tni re.our 

.„ot..r e.s.ntUl aspect of the Turnin. Point Proi.ct w.. to pto.id. tr.inin. to 
the tct.1 sit. .t.££ .t ..ch of th. ..v.n .it... t. furth.r .xp.nd on th. 
Turning Point philosophy; .nd to -infU coh..i,.n... .ith sit. .t.ff. .nd 

their project teachers. 

The training sessions were developed in three modules: 

• total project teacher training 

• individual site project teacher training 

• total school site stiff training 

Vlll. mmiHG MODULE #1 - TOTAL PROJECT TEACHER TBAINIHG 

T>a«-Buildir B/P>r,onaI StT^' -'^ Student Style 
The project teachers were introduced to the Turning Point Project training by 
providing a teae-building worU.hop. The teacher, participated in an activity 

. , " Thii activity established coooonalitiet , 

called "Autobiographical Sharing. Thii accivi y 

diff.r.nc.., .nd t.. und.r.t.ndin. th.t it i. ..r, i.Port.nt to co^unic.t. -it. 
..Ch oth.r in ord.r to int.r..U.. . c.»on phiU.ophicl h.... Th. f.ch.r. 
found thi. to h. ,.r, ..li,ht.nin. .nd ..U-.ctu.U.in.. Connection «. -d. 
.ith their p.rson.1 ..perienc. .nd th. .tud.nt. in th.ir cU-.too.. Th., 
„.ii„d th. need to .et to .now their .tud.nt. o. . «r. per.on.l U«l. Th., 

^u-.:* #«i«a<#s were sore complex thaa they 
.l.o realised th.t the .tudent. in th.ir cla.... 

• 1 .h«u.ht TOOT Wilaon v.rbali.ed by .aying. "Wow, I probably hav. 
had previously thought, louj 

0,1, fl« or .i. W^. i" -T 'l'"""" ' 

12 
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A personal profile called the "Gregorc Style Delineator." was administered to 
project teachers. This instrument was the first of «any learning style assess- 
ments ta.en by the project teacher,. Through these instruments, the teachers 
were able to identify their own style and recognize that people do indeed have 
different style.. They were able to see that human, think, react, and learn 
differently. The philosophical base of the Gregorc wa. introduced. This fur- 
ther expanded the concept that if they had certain way. of functioning, so did 
cheir students. The teacher consciousness was dramatically raised. They under- 
stood the concepts of people's thinking process, of concrete to abstract, and 
sequential to random. Jane DiUiard. whose learning styles assessment iden- 
tified her as an abstract random said, (Gregorc instrument identified in 
•Linking Teaching/Learning Style, with Teacher Expectation..' Barbr. Balser). 
"NOW I know why some of my .tudent« don't get it when I am giving assignments; 
I need to be aore sequential." 

T, ■ 1 - r - Actie^^-nf ;B,..^.r/Etl..tc K.,..t.ti.. ..d 

gMia*>ttt Aehieveme nt T.g.S.A. /C.B.S.A. 

A criticl of T»rni», Poinf. HaUidi«n.ion.l Hod.l ... the inclu.ion of 

rt. concept, of lESA/QESA. It i-port.nt th.t f.ch.r. r.co,ni«d th.t th.y 
..r. .n ....»ti.l .U..»t th.t d.t.r,in.. .»cc... or f.iUr. of .t»d.nt.. Th. 
tr.inin, .od.l provided th. project t..ch.r. .l.h .ctivitl.. th.t .Uo..d th„ 
to ..«.in. r.fl.ct on th.ir .xp.ct.tion. for .t«d..t. io th. cl...roo.. th. 
projoc. t..ch.r.. throu,h .ctiviti.. .uch .. "Eo. Would tour lif. b. Pitf.r.nt 
a Vou W.r. .or. . Diff.r.,.t G.>.d.r or R.c..." «r. .M. to ... th. o.....it, to 
„„in. .,»it.hl. pr.ctic.. ia th. .U,.ro«. th., ..r. pr.,id.d .ith iu.truc- 

13 
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Program. The program provides research on expec- 



tional strategies of the GESA 
tation and equity with the following workshop themes: 

GENDER/ETHNIC* EXPECTATIONS AND 
STUDENT ACHIEVEMENT 



AREAS OF DISPARITY 
(Workshop Themes) 



LEARMIKG CLIMATB 
(Interactions) 



Instructional Management 

(Curriculum-Related) 



X I„,tr„ccioa.l concct R.spons. Opportunities/ Evluatin, M.teri.l. for 
^^^"-'^ Acknowledgement 



II. Grouping/Organization 

III. Discipline 

IV. Self-Concept 
V. Evaluation 



Wait Time/Physical 
Closeness 

Touching/Reproof 
Probing/Listening 



Bias 

vath/Sci*nce/Technology 

Multicultural Resources 

Gender/Echnic Balance 
in History 



High Level Questioning/ Physical Activities 
Analytical Feedback 



Th. project teacher, .ere .bl. to p.r.on.U, e...i=. the .orU.hop the.es .„<. con- 
cepts. Throu,h role-pl„ .ad expended ...i.n.e.t.. the, -ere .hie to do "seU- 
chec..." The, .ould co« h.c. to the project tr.ioings .nd sh.r. their experi- 
ence, .ith the l.r.er .roup .nd ... for ....estion. .. «U .. po.iti.e support, 
the teechers £elt s.£e to sh.re .nd see. help hec.us. the «del h.d .Ire.d, huiit 
in . co-on phiU.oph, te.rh„iUin, .nd h.d er.eed the "feer o£ f.il-re" 

.,ndro.e. *U o£ the teecher. .»« th.t the outc tudent .chie,e.e.t ..d 

in order to .tt.in th.t. the, needed re.e.rch-h...d .n£or..tion. .tr.te.ies. pr.c 
ticl .ppliction. .nd support fro. resource t..ch.rs ..d project te.chers. 
Dehbi. Jone. s.id. "For the first ti.e in fit".. of t..chin,. I 

m\\ of «v students and I shouldn't 
clited th.t I X.S not being equit.bl. .ith jU of «, stu 

14 
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blame myself, I should change some of my teaching practices. I always knew 
1 «as a good teacher, but now I can be even better." 

IX. IKDIVIDUAI. SITE PROJECT: TEACHER TBADJIHG 
TRAIN IR6 MODDLE #2 

Site Teama 

IH. na.b,r o£ project te.ch.rs .c ..ch .ite ».. criticl to the .uc«„ o£ the 
Turning Point project because in order for changes " occur .t .n, .chool , it is 
i,por:.nt to have . "critical .ass." It was determined that a "critical .ass" 
.aa to be between 4 and 8 teacher, per school site. It was .Iso i.port.nt to 
have teachers from several grade levels. 

individual site team training consisted of each school team identifying par- 
ticular need, and concerns. uni,»e to their .it.. The teacher. «uld receive 
training on the following: 

• ailingual/bicultural child 

• classroom management 

» • classroom environment 

• school discipline 

• African American culture 

The site teams would also develop or design a way to present this information to 
the total staff. 

X. TtAaniC KOOOTX #3 - TOTAL STAFF TlAaWG 

Another essential aspect of the Turning Point Proiect va. to provide training to 
th. total site staff at each of th. ..v«n sites; to further «p.nd on the 
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Xornin. Peine philosop.,; an. Co «in»l. co.e.iv.n.,. -it. .ic •»» -na C.i. 
project teachers. 

• • ^ «f s-van hours of training on the following: 
The staff received a oinioum of seven nour. o 

• Personality Inventory 

• Perceptual Modalities 

. Environmental Aspects that Affect Learning 

• Su«oary of Research on Learning Styles 

• Expectations 

XI. TUMIHG POIHT SCHOOL PROFILE 

Teachers 

Po^nt Proiect teach grades K-6. Two teachers are 
The teachers in the Turning Point Project ceac s 

„.c..c. .r. ce»ifi.d Oine. .»d r.Unce. ..uc.cion (.ATE, teacher., .ix ..a 

on- teacher is a site magnet resource teacher, 
certified bilingual teachers, *nd one teacher 

«f rh- teachers consists of twenty-five White 
The ethnic and gender «*ke-up of the teachers 

J African American teachers. There are 
teachers, seven Hispanic teachers, and six African Americ 

34 female teachers and four male teachers. 

c*...A»^t Kthttic Diat ribution 

r.. i. being implemented in an urban school district with 
The Turning Point program is being impic 

. .iv.r.. .Cooi ,o,.l.tio.. T.. .th-ic .i-tributio. t.. .t...«. i. 
„n.ct.<. i. t«. ..Ul<.i«o.io».V pr..r... T.. .t«d..t. I. t.. ,.o.r« co..«t 
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. u- -c. Pacific Islander, and Native American. 
Filipino, Indochmese, Pacitic 
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XII. CiSE STDDT 



Correlations 

ttou.. ,.ch .=..01 sit. t... h.d »t.Mi.h.. . =«on phUo.ophic.1 b.s.. th., 
..ch h.a different levels of development In the tot.l Multidi.en.ion.l Model 
...t Turnlns Point provided, the follo-in. i. . brief c.e ,t„dy of three of 
the seven school sites. 
Jenkins F T^mgntarv School 

..nan. EU.ent.r, School h.s .i. te.cher, in the proiect. The te.cher. .t this 
..hool vried in ..n, v.„. Three of the te.cher. -ere reUtivel, ne. to educ- 
Uon (one fir.t-,e.r te.cher .nd two .econd-,e.r te.cher.). .our of the te.cher. 
«re ne» to the .chool site .nd .enUn. h.d j».t heen .s.i.ned . new princip.l. 
turning Point h.d e.t.hli.hed . philo.ophic.l h..e for the proiect te.cher.. ,et. 
with the tr.n.ition of ne- te.cher. .nd . ne. princip.l. the .chool .ite h.d not 
.,t.hli.hed the .choor. .i..io.. The teecher. in the project «re beco.in, ,er, 
c.h..iv., hut it ... cle.r th.t the tot.l .it. h.d not e.t.hll.hed thi.. It 
hece cle.r th.t before «e could effectively look .t te.chin,. le.min.. .nd 
exp.ct.tion.. the .chool fir.t needed to do te..-huildin. .nd e.t.bli.h con.en- 
Of . .chool .i..ion .t.te.ent. Through Turning Point, the project te.cher. 
decided to ..ke thi. • go.l for the ye.r. 

the project te.cher. de.igned .ork.hop. for th. tot.l .t.ff th.t «t th. .if. 
„.d. of t...-building .nd identifying . .i..io. .t.t..ent. «.c.ptivit, b, th. 
tot.1 .t.f£ ... P..U1« ^ecu.. th. .orUhop. «r. d..l.n.d b, tb.ir pe.r.. 
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.... ...OM P.vea ... - . sew . ..n,U.o„. U ... c^... 

Newton . '^^-""""'^^^Y School 

nroiect. Five of the teachers 

...... .Ue.a, ..».U.U. . .0. .U.o«.U. .U. e.c. o.e. 

.0.0. - e„co»... ..^ o.e. .0 ..«U.p... ..c... 

..001 ..^v.„. U.. ,..r .a.ini.t..«.. ..*o,e .«U..ent. T.. 

,»ua, .0 ... coon.c.o.. -U. ».-in. .e» .c... 

• o their classroom environment and changing it from the 
They began by assessing their classroom 

. 1.. eor..t o£ d.... in »oi£o™ row. to ^vin. d.... to .e.t t.. U.rn... 
"traditional" format or aems 

• A th- .tratezies of Cooperative Learning in their 
needs of student.. They tried the strategies 

oU..too... Ut.o„,. .0.. ......... Uv... o. .Uco.eo» vU. t ... 

....... t.., .c..o.....d t..t .t..«. ..o .... .ot ...toU. U t.. 

• • .ri«« Teachers noticed overall, the students 
.how enthusiasm and were participating. Teacher 

work was improving. 

When X don. get it.' X.^ really let . .now that the change. X 

• .-ff.renc. and if h. wa. l.«aio,. I could adjuat 
in the claa.roo. were -king a difference and 
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to h.vln, .tud.„t. .nd .h.rin. i» cooper.tiv. .roup,." Th, t..c.». 

...ring their .»cc ith e.c. .c..r .nd they «r. .otiv.t.d to co„t.n« 

evaluating their teaching practices. 

another area the teachers became increasingly awa.e of wa. that the .upportive 
principal they currently had. was retiring and chey were concerned that the new 
principal would not share in their enthusiasm and .upport them in the changes 

rine It was decided that they needed to play a role in .electing 
that were occurring. It was aeci.«c 

th. ne. prtnci,.!. They up . .«tin. -ith th. current princip.1 to ... i£ 
.his PO.sibU. Th. princip.l ..r.ed th.t this w.. . good id... Thr.. of 
.he project te.cher. p.rticip.ted in the interview proce,. o, the ne. princip.! 

.now^d to develop questions that would be a part of the 
.election. They were allowed to aevej.-p s 

, • . 1 hplo make a decision as to who the new principal would 
interview and ultimately help mane a aeci» 

, • „ Pninf teachera were allowed to participate in the 
be. The fact that the Turning Point teacnera we 

.« w*» verv empowering for them and paved the way to 
principal selection process, was very empo e 

cake a more active role in their school. 
r.rmnA Elementary School 

► —./.K.r. All of the taachert have many 
Gr.nd Ele«.nt.ry School h., seven project te.cher.. AU 

ye.r. experience in eduction (10-15 ye.rs). The t..cher. h.,. .11 been .t the 
.chool. .t le..t three ye.rs. the tot.l .t.» i. .xtre..l, do.. Unit .nd th.y 

h. ry .ood .or.in. r.Ution.hip. the project t..ch.r. «r. v.ry e.cit.d 

.Ith the proepect h.,in. Turning Poi.t hec. . pert of th.ir .chool philo- 
.ophy. T..ch.r. .ctiv.l, recruited t..ch.r. to .pply to ch. proLct. Th., 

•V umA m r»»l tantc of "t«amn«aa" about the«. They 
«xtr««ely enthuaiaatic. Ttiay n«a • 

.X.O ...t.d to t..chUg/U.r.i.. th. h«t .t Or..d gl«nt.r,. Th. t..ch.r. 
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..r, .ctiv. p.rtlclp.«. i» th. project tr.inin, ..ssion.. Th.y ..V.d lot. of 
,„„tio„. .»<. .l..r.d «p.rie.c« with their pe.r.. Th. te.ch.r. tr.di- 

.ion.U, h.d . "sherin," r.Utionship .t their .ite .nd it ... very evident to the 
other project te.cher.. roUo.i.. e.ch tot.l .it. tr.inin.. the te.cher woaU 
.ppl, .t U..t on. concept to the cUs.roo.. The, ..r. »...d .t .tudenf. 
receptivity end .tudent'f progress. 

Cindy, . fi£th-gr.de te.cher, decided to h.ve her student, -rite in journ.l. .bout 
ho. th.y U.rned best .nd vhen U.rning -s difficult for the.. The students .ere 
.ble to .rticul.te whether the, like bright lights or 1=. lights, whether they 
liked .orUng by th..selves or -orUng .ith others, -h.ther they le.rn best by 
visu.l, .uditor,. or kinesthetic .odes. She v.s tot.U, ...ted .t ho- .ccur.t. 

th. studsnts ..re i. identifying their opti..l le.rning environ.ents. She -ent on 

„ "I r..li.ed for the first ti.e in .y te.chin. c.r.er th.t need to .Ho. 

student, to beco.e .cti.e p.rticip.nt. in U.rnin, ..d th.t .y kids ..de very -i.. 

decision* about their learning styles." 

Ih. enthu.i.s. b.c..e ,uite .pp.rent by their tot.l .it. st.ff. M..y t..ch.r. .t 
th.ir .it. -er. curioo. .bout th. ..cit..ent th.t ... pet.e.ting .t Or.nd 
Ele.ent.r,. So.e t..ch.r. .ere concerned bec.u.. th.r. ... true cynerg, -ith 

n t..ch.r.. Th.y -.ren't .are if thi. -ould ch.n,e th. .chool for the 

k.tt.r. but o,.r.U. th.ir ..thu.i... cr..t.d . •■rlppU" .ffct. Th. project 
t..cher. -.r. .h.rin. id... ..d infor«tion -ith th.ir coU...»... Turning f.int 
k.d • pow.rf«l .tf.ct on er.nd tle.ent.ry School. 

Mother positive .ft.ct Turning ^olnt h.d on Cr.nd ... th.t .h.a th. proj.ct 
t..ch.r. b.,.n to i.pl....t ..d ,.l.. Uerniot .t»l" ««- 
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they realized that many of their discipline problems decreased. The teachers' 
students had choices with accountability. Che students were more actively engaged 
in learning. As a result of this realization, the project teachers decided to 
plan a workshop to reexamine the school site discipline policy. By inservicing 
the total staff in learning/teaching and G.E.S.A., teachers rewrote the school 
site discipline policy so that it would maintain high standards for students 
and, at the same time, recognize style as an important consideration in its 
development. The project teachers had made a critical paradigm shift for them- 
selves and their site. 

Sumary 

It is clear that the Turning Point Multidimensional Training Model is an essential 
element that affects academic achievement. It is evident that all schools func- 
tion and move at different paces and levels. Every school has dynammics that 
are unique and develop at varying times. Factors such as: school size, class 
size, ethnic/cultural diversity of students and teachers, .ocioecononic status 
of school population, special programs, and many others create a culture that is 
unique. The Turning Point Multidimensional Training Model provides a common 
link for all of its schools, a connon philosophy. By providing teachers with 
current research, instructional strategies, practical application to the class- 
room, and ongoing support from peers, principals, and resource teachers, all 
•tttdents cao achieve and teachers can continue to teach while being successful. 



?8 



Teacher Receptivity Co . MuUidimension.i 
Training Model 
page 24 



..All eductioa springs fro. .o«e image of the future. 
If the image of the future held by a society 
i, grossly inaccurate, it. education system 
will betray its youth." 

Alvin Toffler 

^.U.. .OC.C,. ^rU. «.U.» « .«c UC...» 

...U«» c../.iU « " 

academic achievement. 

"Together Wa Can Haka A Difference.- 
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